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Abstract
Coteaching, a model for learning to teach, places teacher candidates alongside
clinical educators in classrooms. Learning occurs through shared practice and on-
going explication of thinking and reflection. This cross-case study of six dyads
from an undergraduate early childhood inclusive education program examines
ways that coteaching afforded opportunities for collaborative and adaptive
expertise. It was found that opportunities for learning these skills were afforded
through coteaching student teaching experiences although in different ways.
Implications for further development of the early childhood coteaching teacher
education model, and for professional development are discussed.

Conclusion

Across the data, coteaching practices afforded opportunities to develop life-long
learning practices albeit in different ways and to different degrees by dyad. While 57% of
dyad exchanges reflected weak interactions, evidence shows all dyads participated in
coteaching opportunities to develop collaborative practice and adaptive expertise.
Findings show variability across the dyads, particularly in regard to the following factors:
the amount of time spent in coplanning and debriefing meetings and the depth of their
conversations, the nature of their discourse patterns, the degree to which they explicated
their thinking, the nature and extent to which dyads engaged in coteaching practices, the
structure of programs (children’s needs, contact time with children), and the
developmental needs of the teacher candidates and other classroom educators.

This research study examines coteacher practice during the first formal semester
of coteaching implementation. Dyad implementation of the coteaching model varied,
seemingly according to the ways that participants interpreted the nature of mentoring and
the nature of the coteaching model. There was evidence of traditional student teaching
practices mixed with collaborative learning opportunities. Despite this, coteachers
engaged in most of the coteaching practices we have identified as supporting the
development of adaptive expertise and collaborative expertise, and 43% of these
exchanges reflected strong learning affordances.

While there was variability regarding the depth of teacher talk and explication of
rationales and teacher thinking, all dyads evidenced strong examples. Research on the
development of teacher educators across the professional continuum (Feiman-Nemsar,
1998), the Professional Learning Standards (Killion & Crow, 2011) and CAEP standards
(2013) highlight the ongoing importance of the development of teacher educators who
can mentor and support other teachers across the career ladder. We strongly believe that
in order to strengthen situated learning within coteaching models, we must foster the
continued development of clinical educators who can model and support teacher
candidates’ deep reflective thinking and the enhanced articulation of teacher decision-
making.

While all coteachers received professional development about coteaching,
implementation varied and additional support is needed to strengthen situated coteaching
learning opportunities. Supervisors work with dyads weekly and can help facilitate
enhanced coteaching interactions. We are developing instruments to support dyad and



triad reflection about their shared practice and coteaching meetings. Because we have
limited resources to support coteaching professional development, a constant rotation of
clinical educators in many schools throughout the region, and budget restrictions
decreasing supervisor support in the field, we need to develop low-cost, easy-to-use
instruments that can support enhanced coteaching practices and metacognitive
discussions focused on student learning. These instruments will build on the continuum
of quality, as evidenced in this study, to provide benchmarks and exemplars for practice.
We believe that on-going benchmarking of practice across a continuum of development
will help leverage teacher discussion and strengthen learning.

There is also warrant for follow-up study of the coteaching program now that we
are in the fourth year of implementation. Work is needed to examine coteaching practice
now that clinical educators and supervisors have had multiple opportunities to engage in
coteaching with student teachers and learn about the model. Additionally, the ECE
program has been revised; we have lengthened the student teaching experience and also
strengthened emphasis on use of child data particularly during an advanced curriculum
course that teacher candidates take while student teaching. This new course emphasizes
the reflexive cycle of data collection, a focus on student learning, and curriculum
planning.
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